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CHAPTER I 
INTROOO"CTION 
The problem.-- "Students of language for many years 
have commented upon the fact that many English words have 
multiple meanings. Those interested in semantics have 
stressed the importance of recognizing the fact tha~ 7ords 
y 
differ in many respects with regard t o meaning. n · 
Today what one says matters a great deal more than it 
has ever mattered before, and everyone should make sure of 
the concepts that the expressions used will convey to those 
hearing the expressions, because what one person says can 
have an entirely different meaning to the person hearing the 
expression. Concepts and understandings which are not clearly 
defined or generally understood can lead to misunderstandings 
and to a serious warping of the ·original idea. 
Mark Twain has been quoted as saying, "The difference 
between the right word and the nearly right word is the dif-
Y ference between lightning· and the lightning bug." 
The extent to which educators and lay people understand 
each other and are able to work together toward educating the 
!?Elinor c. Varney, An Experiment to Evaluate Some TechniEues 
for Measuring the Knowledge of Word Meanings in the Fourt , 
Fifth and Sixth Grades, Unpublished Ed.M. Thesis, Boston Un-
iversity, l~O, PP• 6$. 
2/Carter v. Good, ndctiona1[ of Education, McGraw-Hill Book 
Company, Inc., New York, l9 5, P• v. 
youth of today is dependent upon the interpretation given to 
ea ch other 's ideas . 
Therefore, it is the i nt ention of this study to de termine 
how much discrepancy does exist between the i nterpretations 
which educators and lay people give some of the expressions 
which are "glibly tossed a rq_und" in t he daily discussion of 
educa t ional affairs . It is the belief of the writer that this 
study is cl osely allied with improving the public relations 
program of a ny educational system. 
Source .-- Instances appear daily in publications where 
inac cur ate interpretations are given t o the public school 
systems an d their practices and me t hods . 
Criticisms and c ompl a ints ar e forthc oming from citizens 
whi ch indicate a need for more enlightemnent on t he ob j ectives 
of the education of their children. 
Taxpayers are skeptical about results obtai ned from the 
tax money expended on the public schools. 
Many of t he cu rrent attacks upon the public schools a r e 
outgrowths of misinterpreted facts and situations. The s eri-
ousness of these a ttacks doe s not need to be emphasized 
nor discussed here, but the semantic difficulties evident 
in_ these issues have gi ven impetus to this study. It is the 
hop e of the wri te r t hat the findings of this study will offer 
am approach toward al levi ating this condition of distorted 
idea·s and misunderst andings which now exi sts in our count ry. 
Justific tion.-- The educat ion of our children is a moot 
subject and is the concern of every person for one reason or 
· another. The extent to which educators and lay people under-
stand each other and are able to work together toward a com-
mon goal is dependent upon the interpretation they give to 
each other's ideas. A misinterpretation of these terms used 
can innocently lead to unnecessary strife and unpleasantness 
between the schools and the public. 
Today child development and other fields in education 
have become highly specialized and the literature is over-
loaded with technical terms which have been developed in the 
laboratories. It is little wonder then that the problems met 
by parents and teachers in the education of children are con-
fusing and frustrating. 
Those in the profession carelessly toss about remarks 
pertaining to their field and in this way thoughtlessly con-
fuse many listeners. An example of this is the term "I•Q•"• 
which has caused confusion and unpleasant situations for 
many educators and lay people. 
It would be interesting to know just how adequately this 
specialized language is understood by those in the profession 
who are not the specialists and the originators of these 
technical terms. 
"The average citizen bas been so busy making 
a living and school people have been so over-
whelmed in trying to keep up with the rapid growth 
of the school system. that neither citizens nor 
educators have been able to make the time and 
opportunity available for this essential exchange 
1/ 
o£ ideas." 
- - r-
American schools should develop their public relations 
program toward the goal of effective teamwork with harmony 
and understanding between the schools and the public they 
serve. This must be a two-way program in which all partici-
pants share and discuss information on the present day prac-
tices, problems and criticisms, and evaluate the aims and 
objectives of the educational programs operating in their 
connnuni ty. 
Ruth Strang states that the two-way communication that 
should exist between parents and teachers is hindered by 
semantic difficulties, and feels that a more wholesome 
community-school spirit will be created when teachers and y 
people in a connnunity "speak the same language." 
!n analysis of the responses given in a vocabulary test 
to a list of mrds commonly used in discussing educational 
affairs would be useful not only in determining the nmnerous 
and varied concepts which are held by people, but also in 
planning for an improvement of the existing condition by 
providing more dependable and up-to-date information and keep-
. 
ing the public alert and conditioned to the changes which 
are continually appearing. These activities would constitute 
yJohn B. Whitelaw, The School and Its Community, The Johns 
Hopkins Press, Baltimore, 1951, P• 68. · 
£/Ruth Strang, The Community SChool, The Fifty-Second Yearbook, 
Part II, Nationa! Society for Study of Education, Chicago, 
Illinois, 1952. · · · 
a worthwhile two-way public relations program. 
This study should be of value to school personnel, par-
ticularly those who are interested in promoting the best pos-
sible kind of a public relations program. Furthermore, the 
results of this study may reveal many instances of a lack of 
understanding which have never been recognized before. The 
misuse and non-comprehension of professional terms as re-
ported in this study would indicate the type of adult educa-
tion program that would i~prove and strengthen school and 
community relations. 
Purpose.-- It is the purpose of this study to determine 
the amount of discrepancy or variance there may be in the 
interpretation given some terms and expressions which are 
commonly used by educators and lay people. 
Therefore~ it is hoped~ that through an analysis of the 
parents' and teachers' interpretations of these terms, light 
will be shed upon a facet of public education which has been 
impeding the development of the ·type of public relations 
needed in a satisfactory educational program -- the lack of 
a two-way communication where teachers and people in the 
!I 
community "speak the same language." 
Scope.-- An investigation of the comprehension of 25 -
SO common educational terms by SOO - 1000 parents and SO -
100 teachers in attendance at P. T. A. meetings. 
1/Ruth Strang, .2£• ill•• 
• 
5 
CHAPTm II 
REVIEW OF R.ELAT ED R E) EAR CH 
Vocabulary studies of word meanings of adults.-- An in-
tensive and extensive review of the literature and of . the 
previous research produced meager results in terms of vocab-
ulary studies of the word meanings of adults for any purpose. 
!I 
Elinor Varney in her thesis on evaluating some tech-
niqU.es f'or measuring the knowledge of' word meanings in the 
fourth, fifth and sixth grades emphasizes the semantic diffi-
culties involved in intelligent ccmmunication and the need 
for more teaching of the meanings each word may have. 
?:I 
Charlotte Fox's report on "Voc~bulary Ability in Later 
Maturity" gives some suggestions for methods of testing and 
sources from which wcrd lists could be made for use with 
adults. 
:J! 
Luella Cole goes further in her work and identifies 
terms which are essential to certmn areas of learning. 
Fifth, and Sixth Grades• 
varsity, 1940, P• 65. 
~Charlotte Fox, "Vocabulary Ability in Later Maturity," 
Journal of Educational Psychology (December, 1947) 38: 482-92. , 
,l/Luella Cole, The Teacher's Handbook of Technical Vocabulary, 
Public School Publishing Company, Bloomington, Illinois, 
1940. 
y 
The Dictionary of Education, "the first instrument of 
the profession as a Whole which is dedicated to exactness of 
words and the artistry or precision," came as a panacea to 
the confusion in meanings and concepts rampant in the educa-
tional field. 
The criteria used for the selection of terms included in 
this book which were applicable to this study were: 
1. Is the term given a special meaning or shade of 
meaning in education? 
2. Has. the term a direct application to the area in 
question? 
3• Is the term more frequently used in a particular 
area than in other fields of education? 
4• If the term is used in related fields, is it given 
a special meaning or shade of meaning in the area 
in question? 
5. Can the term be treated adequately in a definition 
of a few words (such as could be used in a multiple y 
choice vocabulary test)? . 
Evidence of need or conceptual development.-- All of this 
material was produced in the 1940•s and it emphasizes a 
rising awareness of the power of semantics and the effect this 
1/Carter V. Good, Dictionari of Education, McGraw-Hill Book 
~ompany, Inc., New York, l9 5, P• v. 
,g/Ibid., viii. 
power is having upon educators and lay people and our public 
schools. . y 
Carter Good says that "the art of education" is an-
cient but the "science of education" came into being in the 
early twentieth century, and during these years "thousands 
of pioneers have freely coined expressions and given strange 
new meanings to old words without regard to accepted usage." 
Naturally, conflicts and arguments are provoked when 
words come to have any meaning a person wishes to give them. 
This freedom off play with meanings hinders communication 
and articles have been appearing in literature calling atten-
tion to the situation which has been developing from this 
lack of clear -definition of concepts during the recent years. y 
Ruth Strang further indicates the effects semantics 
have upon the schools: 
"Teachers do not always communicate readily 
with other members of the community, they speak 
another language. Members of the community do 
not always accept teachers or understand the 
pedagogical expressions they use. Other semantic 
difficulties also prevent two-way communication. 11 
Background of present situation.-- During the first years 
of the twentieth century the science of education came into 
being, bringing vd. th it technical language m d specialists 
with their new theories and practices. Pedagogy had always 
ycarter Good, .2£• ill•, P• v • . 
s/Ruth Strang, The Community School, The Fifty-Second Year-
book, Part II, National Society for Study of Education, 
Chi~ago, Illinois, 1952. 
been something apart and pedagogues were considered a 
class of people by themselves, but as the art of education 
began to change to the science of education, new techniques 
and practices were being used in the schools. This arrival 
of laboratory knowledge brought with it many changes in 
the social order and the stirrings of a new family mode. 
The report of the White House Conference on Child 
11 Health and Protection in 1932 states: 
"Confusion, for parents, is further multiplied 
by the rising tide of so-called 1 child special-
ists,' professional persons who base their func-
tions for the most part upon laboratory know-
ledge. Problems of physical and mental health, 
problems of behavior, and problems of education 
are attacked by these specialists, sometimes by 
parental request and often through the instru-
mentality of some of the institutions and organ-
izations. Through these ministrations a body 
of specialized knowledge and tec:b.nique has been 
created, designed to reduce child rearing to 
scientific proportions.•• 
Furthermore: 
"The stirrings of a new family mode and a 
rein\~gorated conception of functions are in 
the air, and education for p,arenthood is 
rapidly becoming a reality. '£/ 
The report continues: 
"With the need for parent education becom-
ing daily more apparent, we see an increasing 
amount of literature addressed to parents in 
terms ranging from the most technical to vords 
1/Sidonie M. Gruenberg (Chairman), Parent Education, A 
Report of Sub-committee on the Types of Parent Education, 
Content and Method, White House Conference on Child Health 
and Protectio.n , The Century Company, New York, 1932, P• 7• 
Ylbid.' P• 9· 
c 
of onesyllable; we see educators moving to or-
ganize instruction, nd Je see parents reach-
ing out for help. "1/ 
It further points out that a major purpose of parent 
education is to ~ke parents "••• aware of the meaning of y 
the various processes that influenc e child development" 
and that parent education n •••• must develop to an ~ortant, 
dignified and continuous part of our social life. n 
L' !±/ . I n 193~ Ellen c. Lombard reports the activities of 
agencies which had had parent education programs since y 
1930. Also Ruth Andrus reports on "Di scoverlng Lay 
Leadership in Pa rent Education" and says: 
t•To many an understanding of behavior pat-
terns is something mysterious , the sole pos-
session of different specialists, something 
not to be entrusted to lay hands." 
With the institution of lay leadership crune many facts 
not before recognized. In a bulletin in 1937, Gertrude §./ 
Laws points out that the present parent genera tion has had 
1/Sidonie M. Gruenberg, ££• £!!., p. 25. 
E/Ibid., P• 28 • 
.J./Ibid., P• 28. 
~/Ellen Celia Lombard, Parent Education Opportunities , Bul-
~etin, 1935, Number 3, Uriited States Office of Education, 
Washington, D. c. 
2/Ruth Andrus, et. al., Discovering Lay Leadership in Parent 
Education, Child Development and Parent Education Bureau, 
State Education Department, The University of the State of 
New York Press, Albany, New York, 1935, P• 13. 
§/Ge·rtrude Laws, Parent Educat ion in Cal ifornia.,Bulletin, Num- ', . 
ber 17, September 1937, Department of Education, State of Cal-
ifornia, Sacramento, California, P• 27. 
no formal preparation for the educati onal tasks they perform, 
that they need technical and specialized knowledge , that 
they must distingui sh between clinical and educational prac-
tice, that some hoJd the not i on that parent education means 
sex education. She recommends a discussion of school plans 
and their effect upon the children by parents and teachers 
in the same group because n ••• children often misunderatand, 
and have their misunderstanding magnified by uninformed 
discussion by parents. " She points out the need for a two-
way communication: 
"Many of the difficulties of children would 
fade out if there were a common philosophy of ed-
ucation upon which fathers and mothers and teach-
ers were basing their practices. Teachers need 
to know the effects of their theories and prac-
tices as parents observe t hem at home . Parents 
need to have a clear understanding of the philo-
sophy of education which determines t he practices 
of the teacher to W1 om their children are en-
trusted.".1/ 
Suggesting that parent education should be an integral 
part of the state program of adult education, Gertrude y . 
Laws states : 
ttA continued study on t he job of parent-
hood should be provided in our public school sys-
tem •••• •• • I t would go further toward el imina-
tion of delinquency and crime than more severe and 
prompt punishments ••• • • this generation of parents 
and teachers can make a beginning." 
This impetus of parent education and lay leadership 
!/Gertrude Laws, ££• cit . , P • 19. 
E./Ibid., P• 19. 
developed into the need for better relations between the 
school and community with more exchange of ideas and joint 
planning for educating the public. Y 
Community Living and the Elementary School was the 
title of the yearbook of the Department of Elementary School 
Principals in 1945. A Charter for Lay Participation in y 
Educational Planning appeared in 1946 as did Laymen Help 
21 
Plan the Curriculum and Stimulating Parents Interests in 
biJ School. These publications indicate the trend in the 
relations between the school snd community, teachers and 
lay people, and how involved the semantic situation is be-
coming. 
21 
In 1943 H. v. Funk shows his awareness of the loose 
use of words by saying: 
!/Department of Elementary School Principals, Communitt Living 
and the Elementar{ School, Twenty-fourth Yearbook, Nat onal 
Education Associa ion, Washington, D. c., September, 1945. 
£/Metropolitan School Study Council, A Charter for Lay Parti-
cipation in Educational Planni~, A Report from tfie Committe'e 
on Educationai Dynamics, Septem er 18, 191.~6, The Council, 
525 West 120th Street, New York, New York. 
3/Helen K. Storen, Laymen Help Plan the Curricu1Qm1 Pamphlet, 
1946, Association for Supervision and Curriculum Development, 
National Education Association, Washington, D. c. 
!t/Fred E. Brooks, nstimulating Parents I Interests in School, It 
Eaementary School Journal (February, 1946), 46: 323-326. 
5/H. V. Funk, nsay It and Mean It," National Parent-Teacher 
TJune, 1943) 37: 14-16. 
"What we say and what we mean are often 
not q1 i te the same ••• Without similar backgrounds 
and a common vocabulary and language it is 
dif'ficult, if not impossible, to mare the 
other fellow understand •••• All of us use the 
same words again and again without constant 
or even occasional clarification of their 
personal meaning or of the specific indivi-
dual pattern of action they imply. We judge 
our neighbor's actions in terms of our own 
interpretation, not in terms of his interpre-
tation, which he has thought out to his own 
satisfaction, but which may vary from ours." 
A weakness in the educational system which has not been 
recognized as often as it should be is well expressed by 
11 Bess Lane: 
"Because, in the main, schools themselves have 
not been too clear as to the direction they were 
going and therefore could not be especially help-
ful in explaining the chm. ges in education to 
parents, the parents now find themselves greatly 
mixed up as to the kind of education that is 
going on in their schools and vh ether or not it 
is a kind that is good for the children ••••• They 
are asking questions, son:e amusing, sane elem-
entary, some profound, and all indicative of 
their determination to know good education and 
obtain it for their children ••••• Seeking the 
answers to these auestions and scores of others 
will not only benefit parents by clearing up 
some of their confusions, but also will benefit 
the schools, which will be forced to re-examine 
their own programs in the light of the parents' 
searching q.t estions, and to interpret those 
programs to the re rents. n y 
Mary and Lawrence Frank in writing their book express 
the hope they may help parents know more about wnat to expect 
1/Bess Lane, Your Part in Your Child's Education, E. P. 
nutton and Company, Inc., New York, 1948, P• - ~0. 
~Mary Frank and Lawrence K. Frank, How to Help Your Child 
~n School, The Viking Press, New York, 1950, P• 332. 
from s ool ecause t ey feel l ack of un .erstanding of' the 
ne er pr ctice in schools is one of the obstacles to 
teacher-parent cooperation. In speakin~ as parents the 
say in part: 
"Frequently .parents do not attend or pa rtici -
pate in such discussions beca:c_se they feel their 
questions or observations may be ridiculous, the r 
speech inadequate , their l ack of knowledge too 
obvious. Parents should not be so modest ; in 
any meet ing specif'ic comments in one ' s o ~n words 
are more valuable than high sounding e; neralities . " 
Realization on the part of the schools that there is a 
need for re - examining their own programs from time to time 
in con junction with parents askin~ for help and admitting 
their feelings of inadequacy in meeting school pers nnel 
brought changes in the relationship whlch had existed etween 
__ ome a.nd school. Toge ther, school personnel and l ay people 
can learn to plan constructively, to get and se expert 
a dvice , an to approach their probl ems more intelligently 
if the channel of communication is kept cl e r of semantic 
d-· fficulties, 1hich hin er the t 1.vo- ay exch .nge of ideas . 
Responsibility for meetinc this nee .-- This situation 
in whi ch a need for a more thorough understanQtng of the 
" science of ed cation'' is recogniz ed by both the ed cators 
and the l ay people places the responsibility of meeting 
this need in the l aP of public relations . 
1/ 
• I. Mil er,- writing for the School Executi re , makes 
ng Public Understanding of Edu ca tion,'' 
November, 19 9), 69: 11-14. 
~-' ,\ ... 
-- ........ 
this statement: 
"Interpretation and explanation of the purposes 
and methods of public education are important means 
through which people come to understand them. 
By the same tokenJ ways must be found for lay 
citizens to make known their needs and desires. 
This two-way flow of informe.tion constitutes an 
important element of public relations.'' 
The term "public relations" came into use in the litera-
ture in the last decade and is gradually replacing nhom~ and 
school relations, n and ••parent educ ation" is now only one 
aspect of the public relations program. 
Summary of findings.-- A review of the literature shows 
that several definite chaages have taken place in education 
since the early part of the twentieth century and that 
these changes have been instrumental in developing the pre-
sent situation. The need for a more thorough understanding 
of the terras used by educators and lay people in the dis-
cussion of educational affairs has ·~rown out of the 
following: 
1. Influx of technical language and scientific 
procedures 
2. Need for educating parents how to meet the changing 
order 
3• Development of lay leaders 
4• Layman participation in planning for education of 
the public 
5. Lay people beginning to question school policies 
and. techniques 
6. Misinterpretations and wrong concepts giving 
rise to much criticism and dissatisfaction 
7. Semantic difficulties hindering the develop-
ment of a satisfactory type of public relations 
8. Evidence of investigation of the comprehension 
of educational terms completely lacking 
- _'1:) 
CHAPTER III 
PROCUREMENT OF DATA 
Plan of procedure.-- The purpose of this study is to 
determine how much discrepancy does exist between the inter-
pretations educators and lay people give some of the ex-
pressions which are (glibly) tossed around in the daily 
di scussl on of educational affalrs. 
As the first step in the procedu~e, an investigation 
of the comprehension of some common educational terms was 
planned. The data as to the degree of understanding evi-
denced by parents and teachers could be obtai ned by adminis-
tering a multiple choice vocabulary test , in the spirit of 
a quiz game, to parents and teachers attending P. T. A. 
meetings. It was expected that this study v.o uld reveal: 
1. Certain educational terms commonly understood 
by the profession are not understood by parents. 
2. Teachers as a whole do not understand educational 
terms as well as they should. 
3• School personnel need to verify their ovm under-
standing of educational terms to avoid misinforming 
others . 
4• A need for education of lay people in a better 
understanding of educational terms. 
Construction of the instrument.-- The vocabulary test 
used in this study contained 40 terms cons idered to be 
common to education and to be glibly tossed about in the 
discussion of educational affairs . The terms used in the 
test were selected from a list which was compiled by the 
writer and studied and evaluated by a group of graduate 
students. The refined list conta ned over 100 terms all 
of which were equally pertinent to the study. 
One of the controlling factors in the construction of 
the instrument was the ntwber of terms that could be used 
in the test , because the length of the t est was determined 
by the amount of time that would be needed for its adminis -
tration . The criteria used for the final choice of terms 
were : 
1. Is the term given a special meaning or shade of 
meaning in education? 
2. Has the term a direct application to the area of 
public relations and parent-teacher education? 
3• Can the term be treated adequately in a deTinition 
of a few words such as could be used in a multiple-
choice vocabulary test? 
The four multiple- choice definitions for each term were 
based upon definitions in Webste~ • s New Collegiate 
1/ 
Dic tionary,- Roget's 
y 
Pocket Thesaurus, Carter Good's 
l/VIebs=Eer ' s Ne11; Collegiate Dictionar~y,:., G. and C. Merriam 
~ompany, Springfield, Massachusetts , 1949. 
g/Roget's Pocket Thesaurus , Pocket Books, Inc., Rockefeller 
Center, New York, 19!1.6. 
_8 
- iJ 
Dic tionary of Education and those which are in common 
usage . Only one of the definitions was the meaning given 
to the term as used in educational parlance . 
Refinement of the test .-- The first draft of the 
vocabulary test was administered to a group of 25 graduate 
students , and their reactions to t he test evaluated the 
instrtwent in light of the definitions selected, format 
of the test, and effect veness for use with P.T.A. groups 
and school personnel . The suggested changes were made in 
the original test and the final draft was adninistered to 
a group of 150 school principals. The reactions of this 
group to the test were ent husias tically fa.vorable . 
Adminis tration of the test.-- Specific directions were 
written for the administration of the test to insure a 
certain degree of uniformity of conditions, and an answer 
sheet was included which could be used after the tests 
were all collected if the answers were requested. 
Suggestions of various ways in which the di scussion 
which would evolve could be implemented were also on the 
direction sheet . However, any activity b eyond checking 
the meaning each key word had to the individual was optional . 
Volunteers from the previously mentioned group of 
principals administered the test to P .T .A. groups in ten 
communities in Eastern aassachusetts. 
!/Canter Good, Dictionary of Education, McGra -Hill Book 
Company, Inc., New York , 19Li.S. 
Samples of the test , the directions for administering, 
and the answer sheet are incl uded i n the Appendix. 
Li mitations .-- I n an inve s tigati on of the comprehension 
of 40 terms by l ay people and teacher s i n attendance at 
P.T . A. , it was necessary to assmne that the terms selected 
were representative of educational terms in general and 
were in common use in home- school communication, also that 
the selected groups taking the test were representative of 
school nerso~~el and parents in general . 
No ttempt has been ma e in this study t o construct 
a hi0 hly refined instrtunent through item anal ysis . This 
study was l imi t e to a preliminary survey among teachers 
and lay peopl e of their understanding of forty selected 
educational terms . 
CHAPTER IV 
ANALYSI S OF THE DATA. 
Data related to the degree of the understanding of 
some common educational terms which are used by parents and 
teachers are presented in this chapter . The findings 
reported in this study were obtained by administering a 
vocabulary test of q_O \'10 rds terms to P.T . A. groups in 
several eastern Massachusetts communities and to a group 
of teachers working on the graduate level . 
The responses of 492 parents and 220 teachers were 
tabulated for the following purposes: 
1. To show the comparison of the number of correct 
' responses given t o each t erm in the test by the 
parents and by the teachers 
2 . To show the comparison of percentage of correct 
responses given to each term by the parents and 
by the teachers 
3• To show the comparison of t he total correct res -
ponses given by each group 
4• To show the comparison of the percentage of the 
total correct responses of both groups 
5. To show the terms which were best and least under-
stood by both groups 
6. To show any other relati onship which may exist 
between the ~underst anding of these educational 
terms by the two groups 
7. To show the comparison of the. mean of the tmder-
standing of the parents and of the teachers in 
order to indicate statistically the amount of 
dis crepancy apparent between the understanding 
of these terms by the two groups . 
Table 1. Frequency, Percentage , and Percentage Differences 
of Correct Responses Given by 492 Parents and 
220 Teachers to Each Item in the Vocabulary 
Test 
Parents-~22 Teachers-220 
Fre- Per Fre- Per Percentage 
Test Items Used quency Cent quency Cent Differences 
~IJ Pn ~~~ ~?±} ~2 ~ ~5' 
1. Exceptional 
child •••••••• 217 4!!- Jl,c; 65 19 
2. Supplementary 282 6l 18i 82 25 
': 
Remedial ••••• 323 175 79 13 
Mental age ••• 335 68 183 83 15 s. Ftmdamental •• 233 47 151 69 22 
6. Normal ••••••• 21L~ 43 146 66 23 
7· Manuscript 
writing •••••• ~1 ~~ 195 89 60 8. Rote ••••••••• 2 6 178 81 2:3 
9· Unit ••••••••• ;t4 30 188 85 5~ 10. Disabili ty ••• 428 8.7 204 93 
11. Capacity ••••• 302 61 lb1 78 17 12. Guidance ••••• 368 75 1 7 6 l M· Concepts ••••• 252 51 17C: i~ 28 . -1 I e Curriculum ••• 35 
9l 
39 11 1.5 . Immature •••••• 473 217 99 3 
16. Readiness •••• 323 66 194 88 22 
17. Memory span •• 21.!.1 49 93 42 -7 
(concluded on next page) 
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Table 1. (concluded) 
Parents- 492 Teachers- 220 
Fre- Per Fre-
Test Items Used quency Cent quency 
--r.:;( l""T') ----....;;....,-,.(2M") ...;;_.---:(r-::::3:-T") -=r4) 
18. Visual dis -
crimination •• 
19. Picture Read-
ing ••• ••• •••• 
20. Mature ••••• •• 
21 . Shows initia-
22. 
23. 
2f, . 
..,-
25. 
t:t. ve ••••• ••• • 
Concentrate •• 
Basic readers 
Phonics •••••• 
Integration •• 
26. ' ork- study 
skills •••.••• 
27. 
28. 
29 
JO. 
31. 
32 . 
I • • • • . • • • • .. 
Primary facts 
Vocabulary ••• 
Security ••• • • 
Homogeneous •• 
Auditory dis -
crimination • • 
Adjustment ••• 
Motivation ••• 
Language arts 
Aptitude ••••• 
Aud ometer ••• 
Seatwork ••••• 
Evaluation ••• 
Non- verbal ••• 
134 
339 
420 
309 
376 
338 
254 
213 
27~-
3~6 
41!.8 
390 
191 
389 
382 
305 
257 
250 
233 
195 
320 
78 
27 
69 85 
56 
68 
8 
91 
79 
39 
70 
158 
210 
1.51 
172 
1~~ 
137 
163 
202 
212 
21LJ. 
206 
1.56 
192 
174 
211 
4l~ 
Per 
Cent 
($) 
32 
90 
95 
74 
92 
96 
97 9L~ 
71 
87 
~6 
20 
Percentage 
Differences 
(6) 
21 
10 
6 
2 
21 
-15 
19 
10 
10 
30 
6 
7 
35 
13 
18 
35 
L~2 
20 
4-0 
39 
3.1 
4 
Table 1 shows the frequency and percentage of correct 
responses to each test item in the same order in which the 
item appeared in the test . The comparison here shovrs how 
each group responded to the individual items and the dif-
... 
_.,_·) 
ferences in percent e correct 'ithout regard to the 
entire test results or t o the percentace of correct nswers 
e ch term received. 
Th e parent s gave higher percentage of correct r e -
sponses t h n t e teachers in two i nstanc es, namely, phonic s 
an memory span . 
Manuscript writing , language arts, seatwork, audiome ter, 
evaluation, supplementary, basic readers, unit, motivat ion, 
and re diness were the t erms given t e highest percentaee 
correct res , onse y the teachers and were tho e terms 
whic s me d t e widest variance between the responses of 
t he parents and of t he t eachers . 
S veral terms shovred about e qual percentage correct 
by bo t h grou~J s. These were gui de.nc e , di sab l i ty, vi su 1 
d s cri~ination, shows initiat ive, concentrate , se curity, 
non- ver 1, immat re, vocabul ary . 
T b le 2 . Comparison of the Total Correct Response and 
the Percentage of Total Correc t Responses 
Groups 
{1) 
P rents 
Teachers 
of t he P rents and the Te ~ cho _ ~ 
Tot espons e s 
Gi ven 
(2) 
19680 
8800 
Tota l Resp ons es 
Correct 
(3) 
11064 
656~. 
Percentage 
Correct 
uo = 
56.219 
74·59 
Table 2 shows the compB.rison of the tot al test resul ts 
of each group . The percent ~e of correct responses is 
noticeabl l arger for the teachers, but T bles 1 an 3 
show some striking comparisons in the responses of each 
group to the individual items . 
Table 3• Test Items Arranged in Descending Order of Per-
centage of Correct Responses Given by Each 
Group 
Parents Teachers 
Fre- Per Fre- Fer 
Items Used quency Cent Items Used quency Cent 
~11 ~~l {:21 ~rkJ (~~ ::ru 
Irmnature ••••• ttl~ 96 I nnna ture ••••• 217 99 Vocabulary ••• ~~ Vocabulary ••• 2J4 97 Disability ••• 428 .Motivation ••• 2l4 
6l Mature ••••••• 420 85 Ad justment ••• 212 
Security ••••• 390 79 Evaluation ••• 211 96 
Auditory Dis-
389 crimination •• 79 Mature 210 ~g Adjustment ••• 382 78 Language Arts 206 
Concentrate •• 3l6 76 Disability ••• 204 93 Guidance ••••• 3 8 75 Auditory Dis-
Picture Read- crimination •• 202 92 
ing • ••••• •••• 339 69 Basic readers 199 90 
Basic readers 338 ~~ Manuscript Mental Age ••• 335 vr.ri ting •••••• 19(. ~~ I . Q. • •. • • • • • .. 333 68 Readiness •••• 19-~ 
Readiness •••• 323 66 Audiometer ••• 1~2 ~l Remedial ••••• 323 66 Security ••• •• is~ Unit • • •..•.•• 85 
Evaluation ••• 320 65 Mental age ••• 183 83 
Shows initia- Supplementary 181 82 
tive •••••••• • 309 63 Rote ••••••••• 178 81 
Motivation ••• 305 62 Concepts ••••• 175 79 Capacity ••••• 302 61 Remedial ••••• 175 79 Rote •••••• • •• 283 .58 
Supp lementa.ry 282 57 Seat work ••••• 174 ~~ .fork- study Concentrate •• 172 ' 
skills •••••• • 274 56 Capacity ••••• 171 78 
Language arts 257 .52 
(concluded on next page) 
Table 3• (concluded) 
I tems Used 
(1 ) 
Phonics •••••• 
Concepts ••• • • 
Aptitude • ••• • 
Memory span • • 
Fundamente.l •• 
Audiometer ••• 
Exceptional 
child •• •••• •• 
Normal •• • •• • • 
Integration •• 
s ·eatwork •••• • 
Homogeneous •• 
Unit • • •• •• ••• 
[anuscript 
writing • ••• • • 
Visual Dis -
crimination • • 
Non- verbal • • • 
Primary facts 
Curriculum • • • 
Parents 
Fre-
quency 
(2 ) 
2SO 
241 
233 
233 
217 
211.~ 
213 
195 
191 146 
Per 
Cent 
(3 ) 
52 
51 
F~ 
+7 L~7 
44 
t3 
4-3 l.j.o 
39 
30 
29 
il 
8 
7 
Teacher s 
I tems Use d 
Ie Q.•••••••••• 
Guidance ••••• 
Homogeneous •• 
Picture read-
ing • •• • • • • ••• 
Aptitude ••••• 
Worl:c- s tudy 
skills ••••••• 
Shows initia-
tive • ••• ••• • • 
Fundamental •• 
Normal •• • •••• 
Exceptional 
child • • •••••• 
Integration •• 
Memory span •• 
Primary facts 
Pho11_ics . . .. .. . 
Visual dis -
crimination •• 
Non- verbal ••• 
Curricultun ••• 
Fr e-
quency 
(5) 
171 
167 
163 
1_58 
156 
152 
151 
1Sl 14.6 
145 
137 
93 
83 
82 
70 
l.tl~ 
39 
Per 
Cent 
(6) 
78 
76 
7L~ 
72 
71 
69 
69 
g~ 
65 
62. 
42 
38 
37 
32 
20 
18 
T~ble 3 is a brea~down of the ent ire test results into 
a listing of the items in descending order of the percentage 
of correct responses given. By placing this arrangement 
of the responses of each group in parallel columns any 
relationship which may exist between the results obtained 
from the two groups may be easily observed. For example , 
the first two t erms in each listing are i dentical . 
Ft~thermore, four of the five terms which appear at the 
bottom of each list are the same . In both groups the best 
understood terms are immature , and vocabulary, and the 
least unders t ood are visual discrimination, primary facts, 
non- verbal, and curriculum. While the percentage of 
correct responses given to these terms by each group differ 
considerably, both groups have a definite misinterpretation 
of the meaning given to these terms in educational parlance. 
I t is significant to note that 26 per cent of the 
teachers failed on homogeneous, 28 per cent on aptitude, 
31 per cent on vTOrk - study skills , shows initiative, and 
fundamental; ~ per cent on normal , 35 per cent on excep-
tional child, 38 per cent on integration, 58 per cent on 
memory span, 62 per cent on primary facts , 63 per cent 
on phonics , 68 per cent on visual discrimination, 80 per 
cent on non- verbal, and 82 per cent on curriculum. Con-
si dering the fact that the average percentage correct by 
the parents was much lower thm the average percentage 
correct by the teachers , the degree of misinterpretation 
indicate d by both the parents and teachers is startling 
and distressing . 
r . t-
r ~· 
CHAPTER V 
SillviMARY AND SUGGESTIONS FOR FffiTHER RESEARCH 
Revie~ of the pr oblem.-- The pt~pose of this study was 
to determine the amount of variance there may be in the 
interpl"etation given some educational terms and expressions 
which are commonly used by educators and l ay people . Educa-
tors and lay people are referred to in this study also as 
teachers and parents, and for this worl.c the terms are 
interchangeable. 
As a result of this study, it v1as hoped that light 
would be shed upon a facet of public education which may 
be impeding the development of the type of public relations 
needed in a satisfactory edu.cational program, that is, a. 
two - way commtli'..icati on between the public and the public 
schools. 
A multiple- choice vocabulary test of 40 educational 
terms was constructed and administerec~ to L~92 parents and 
220 teachers at several P.T.A. meetings and at a meeting 
of teachers work i ng on the graduate level . The tests were 
adrnini stered in the spirit of' a quiz gante in the attempt to 
obtain responses t..hat would be more spontaneous and more 
similar to the reactions given these terms in everyday 
situations . 
Limitations of the study.-- This was a pioneer study 
in this area.. The sampling was not a random one, and the 
ntwb er and choice of terms were limite d. Consequently, 
these assumptions have been made , -that the terms selected 
are representative of educational terms in general, that 
these terms are in common use in h ome and school communica-
tion, that parents who attended the P.T.A. meetings at 
which this test was administered represent parents in 
general, and that the selected groups of school personnel 
are representative of the profession. The writer has 
. recognized the limitations of the size of' the sample and 
scope of the test in the treatment of the data . 
Interpretation of the findings . -- I n this study the 
results showed a defi~ite misunderstanding of the terms used 
in the test. The terms were generally be tter understood by 
the teachers than by the parents, but the teachers did not 
understand the terms as wel l as they should in order to 
avoid misuse of t..h.em. The semantic difficulties which were 
apparent in this study had the appearance of the "blind 
leading the blindn because the terms which were used appear 
on report cards and in ct~ulative records . They also are 
used commonly in discussions of educational affairs and 
in notes and bulletins which are sent to the homes . They 
often appear in publ ished articules on educational issues 
written to give information to the public . How can schools 
and homes exchange messages using these conrnon terms and 
how can the public become enlightened on educational issues 
I 
I 
I 
I 
.· 
r 
i f such vagueness of the language use'd in communicati on 
between educators and lay people i~- · present? 
Actually the interpretation gi ven to educational terms 
by parents and other lay peopl e should not be presumed to 
be the same as that which woul d b given by teac.he r s and 
people trained in the field of educat ion . Perhaps the 
professional language used by educators is a factor in thi.s 
situation and if so, such a. fact is worth kn o'Aring . Possibly 
the misuse of professional terms by the teacher s thems elves 
is causing thi s confusion. These possibiliti es plus the 
actual lack of correct i nterpretation of some educational 
terms which was evidenced by both teachers and parents in 
this study indicate a real need for a more correc t inter-
pretation and actual underste~ding of the vocabulary re-
quired in discussing educational affairs , i n conferring 
with parents , and in repor t ing educational issues thr ough 
t he various media of communication in use today. The 
i ntende d meanings of the school terminology should be more 
clearly ttnderstood by al l who use it , and unless a beginning 
is made somewher e it appears that this blissful i gnorance 
will continue and t he semantic barriers to a satisfactory 
two- way co1mnunication will still exist . 
Constant alertness and continual effort on the part 
of school personnel to keep the publi c well i nformed should 
create an integrated situation that would be a chal lenge 
to any PJnerican c i tizen whereby he would recognize that 
keeping well informed is a two-way r esponsibility to be 
shared by parents and teachers , educators and lay people , 
at all times . 
Much research is needed in this field, and the writer 
hopes that this study has been a beginning in that direc -
tion, and that the following suggestions .will be given 
ftiTther consideration. 
Suggestions for :further research.- -
1 . Refinenent of the instrt~ent used in this study~ 
2. Application of the instrmnent to a more adequate 
s 8..111 pl i l"l..g 
3• Comp rison of the ttnderstanding of these terms 
with the attitude of the commtmi ty toward its 
schools 
4• Comparison of the understanding of educational 
terms of a beginning group in teacher training 
with the tmderstanding of a senior group 
5. Preparation of a guide to be used by public 
relations groups embodying this vocabulary test 
and suggestions for follow-up techniques 
6. Constructi on of more forms or educational vocabulary 
tests 
7. Evaluation of types of public relations programs 
which might be used as a follow- up to the 
vocabulary test approach 
APPENDIX 
.. 
~il._ 
mE PEHSON ltDMINISTELING THIS 'rEST: 
The presentat ion of' this 1rocabulary test should be like the lntrodu .. L - n 
m y quiz or game which is pl anned as a spe cial f'es.~ure of' a meeting t .• .;.. be 
~red into wi t h a spirit of good sportsmanship . 
An explanation should be .mn:Je that; t;he words :i..n this test are corrunonly 
:l in educational a f fairs and ar e gl.ibJ..y tossed around by teachers and 
entR in our conversat:tons on the street and in our homo s , social l y nnd 
erwise . This is an opportunity for each one to make a quick check of 
meanings these words have for hima 
Af ter the sheets are passed out , read aloud the i nstructions a t the 
i nning of the fl rst sheet. 
Braphasize that only one el.Lecl\ should be made for each key word o 
Be sure "key word" is understood ., 
Remind each to indicate his status of parent , teacher; or both. 
Hequest them to work independently and to refrain from discussion whil e 
kingo 
ivhe n they are ready ·co start, encourage them to do their best and to gu 
s s when they are not t:.ure of a definition'" 
Collect the papers as soon as they are comple tedQ 
No time l imit is set, but 15 minutes should be ample tir.1e., 
:l'he correct answers may be gl ven after all the papers are collected o 
The discussion whi ch wil l evolve can be implemented in various ways, 
:h a.s ·~ ~ 
... . 
the main feature f r that evening ' s meeting, 
a point .of depar ture for planning other meetings, 
e~. motivatin.O' fact or in insti t.u ting a study group, 
a basls for p'Rnnlns a course of study in adult educat ion .. 
Afte~ ~ ~ Eaper~ E~. ~ colle~~, tho answers may be 
giveno I.f the answers are requested, this sheet will be helpful 
in giving them. 
1G Exceptiona l child -- may be all of these 
2.:. Supplementary .... _ contributory 
3 .. Homedial -- corrective 
4o Mental age -- level of ability to learn 
5 o Fundamental -- underlying 
6 e Normal -- typical 
7.., Manuscript writing -- is separate letter forma 
8o Rote -~ mechanical routine way 
9~ Unit -- a planned organization of various learning activities 
10 0 Disability -handicap 
llG Capacity w- ability to learn 
1 2o Guidance -- systematic assistance 
13a Concepts -- understandings 
14a Curriculum· .. - all learnin.g experiences 
1 5a Immature ~- is not fully developed 
16o Readiness -- a condition of general preparedness for a new experience 
17~ Memory span -~ oxtent of ability to rememb0r 
18 o Visual discrimination -- sensitiveness to di.f1'erences 
19o Picture reading -- doing all or the above 
20o Mature ... -to have balanced crowth and development 
21., Shows initiative -- will begin and follow through an idea or his own 
22o Concentro.te ""- to do complicated and prolonged thinking 
23 .. Basic readers - ... are the foundation of a reading system 
24o Phonics - .... letters representing sounds 
25., Integration -- harmonious adjustment of a part to a whole 
26 0 Work study skills .... training for special ability in studying 
2?o l a Qo -- expression of l e vel of mental development 
28 Primary facts ·-· ...... basic combinations of numbers 
29 .. Vocabulary -~ stock of words used 
30., Security -= feeling of certainty 
31 .. Homogeneous .... ,-<> sir.lilar 
32 Auditory discrimination ..,_ abillty t.o d:tstinguish differences in 
sounds 
3 3 .... Adjustment ... - adaptation 
34,. Motivatlon =-act of stimulating 
35..., Language arts -~ ;.,. study of speaking·, writing, · and reading 
36~ Aptitude ~- inn.ate ability 
3?., Audiometer ..,~ ... mv.chine f or test1.ng heiU"ing 
38o Seatwo1.,.k ..,.,.. planned self..-.directive activities 
39 o Eva luat ion apprais a l o:r progress made 
40·o Non<·Jverbal ~~= not read 
The words l!sted below r; c ormnonly used in discus sion or educ ational 
affairs, will also g:I.ve f orce or varie ·ty tq your own e veryday talk" 
Please look over t he following list of key wor ds and definitions 
and check the defin ition which you belie ve comes neares t t o t he 
meaning of the key word., Do not sign your name , only i ndica te whe ther 
you are a: t e ach er _ __ s pe.:r-ent_ 
1~ Exceptional child 
may 
may 
may 
may 
be 
be 
be 
b e 
handic apped 
a genius 
an unde r rated 
a l l of these 
2 o Suppl ementa ry 
·~.,..-~., == basic 
~ -~--- contributory 
~=~-- spare 
--~=·= require d 
3o Remedial 
cor rec t;i ve 
r es t orative 
curat:lva 
ad jus table 
4o 1~ental a g e 
~--~~ .... consciousne s s 
-=·=·-- age of the· brain 
----= level of ability t o 
-==~- reasoning power 
5, Fundamental 
nm:.ural 
inborn 
f'l.:r..ed 
underlying 
6" Nor mal 
oce t.:rr i ng n a turally 
not insane 
typic a., 
· hes.:t.thy 
child 
l earn 
_ , or• both o THANK YOU . 
---
7 o Manuscript writing 
i s 
i s 
is 
is 
cursive writing 
separate l etter :forms 
the original copy 
done by machine 
8o Rote 
co~~ Q;a =-· mechanical r outine way 
,I;U~~- Q;ao sound of t he surt 
-.b~~--r=> a 1'ixed c ourse 
-~oQ~:$- a mus i cal ter1u 
9 0 Utli.t 
--~== the least whole number 
~ =~~- measur e of a drug or serum 
--~-~ a group considered as an 
lnctiviaue.l 
'''""' ·~ ·-= a nla nned organiza t ion of 
various l earning ac tivit ie s 
10 .. Disability 
-=--~ disqualification 
""' ""'==·- helples sness 
-=--·- imbe cility 
·~==- - handicap 
11.,. Capaci-ty 
power 
sizo 
understanding 
!':tbillty t o learn 
l2 o Gui.dance 
'"'="'""' ""' order·ed dir ection 
'"'""' "'"'M s·crict; 'management 
'"''="'' .... "" informs. t:lon for t r avelers 
-~-== • ystawatlc ass istance 
13 .. C!oncept s 
unt'l•arstandings 
bel:tefs 
imaginat::ons 
realizations 
~4 .. Gurriculum 
- -~ ~- a c ourse of study 
-~~ -~ a race cours6 
---~ ,~= the whole body . oi' courses and 
trainlng 
~·-w·x-.·;¢ aJ.l. leEll'n.ing experienee ,~ 
15" Imrne. ture 
i s not fully developed 
ia unfinished 
is dull 
:ls weak 
16 ., Re adil'\ess 
a sta .e of being ready to go 
with other-
process of getting r eady to 
go somewher-e 
period of development; 
P condition of general pre -
paredness :for a ne'l\! axpe!'ience 
.. 7 Irlemory span 
mental !'"'production of ex.~_, 
:perionce 
leneth of t.irne expe. ience can 
bo remembered 
sUl'll o:f wlB.t one C8.n rEJmember 
extent of ability to 'E.mwmber 
1 8D Vi sual d iscrimination 
.... -··-~- ... m~arsighte · HH!S 
sensitiveness to diff ranees 
lookine only at eDlcct2ct things 
abillt . to dis ti ng 1 • sh one 
object from another 
l(;oktnc; at t J.e p1c t 1 l:t'es 
-· ·_s ~uss:tnc the pictur·es 
~ .i.. v j ~:..c :y,..,n me an i.n3 c f' ~J 1 c .. : UI'f:'l 
··c.t_ i ... ~is '-" ~tot·:y- · n · _~G. J~..; f 4 }~J..c 
::~ ..-• t:u. 0 
~ . ..:: c.1 ~ ,.r; a , c~1~ t;i_.e "c.,:.- ..... -_. 
2.0 o J.1a ture 
to ba fully grown in body 
to be perfected i n -manner 
to be old in years 
to have balanced growth · 
and dave lopment 
21 Shows initiative 
_..,._.,.T~ will undertake things 
""''"'""~""' will not finish what he 
starts 
"""'~""~ ..... will begin and follow 
through an idea of his r.'•Wn 
- ---- will do well if tol d what 
to do 
22 o ConCi3ntrate 
to gather at a cer•tain spot 
to increasa ' in strength 
to do one thing well 
to do complicated and pro -longed thl.nking 
23a Basic readers 
are used in the lowest 
g:r·ades 
are people who read well 
.:;~.1 ... e the :Loundation of a 
reading pr grp 
are supplementary readers 
24-> Phonics 
letters representing sounds 
the science of speech elemen~ 
analys!s of words into 
elements 
b.e.sis _f .or learning to read 
25" Int:~gration 
""'·'"·'"' ''' -·' process of for•ming into a 
whole 
=--~~ a mathematical process 
"'"- ·'~ "" mixtur•e of several thing"' 
=·=-"· .... hnrmonious ad.1ustment of a. 
par· t t~o a whole 
26o Work study skills 
tr··ainirm for special abill ty 
1n stuaying 
activities to make one work 
(ril s for practice 
~ pac iul - abillties for paPt= 
t ~.::lfJ s i~udy · 
, ..... 
... . .,f • 
--- -·index of brl~htnas~ 
rank received in n s~ ~:.. j..::; .... t 
expression of level of mental 
development 
s core made on a test 
28 o Primary f a cts 
-.-.... - ... things l earned in primary 
grade s 
~ inrormation about beginn ing 
grades . 
bas ic combinations of numbers 
- --= underlying truths 
29o Vocabula.I'y 
dictionary 
'C'rd book 
stock of words used 
vocal tralning 
···~- place of safety 
no<<o n . ...... cuarantee of ~)ayment 
. .. ~ =~~.rne i ne; o r certainty 
- - - - Mccep tance of .onditions 
31 ., Homogeneous 
a llied 
identlcal 
simi lar 
dissimilar 
32~ Auditory discrimination 
~ ability to distinguish 
differences in sounds 
mark of distinction 
----- listening to refined m1uic 
.,.. .. ~ "= 0 """" dislike .for somfl sotmds 
·.$3n Adjustment 
·et;ulation 
,.,_ =~' set.tlement 
- ~- ·~ - !idaptation 
.-.._ re c tion 
t of' stlmulatinb 
--~-- ~, t of brtb. g 
a c t of u.rglng 
----~ ac t of p_ovoking 
35 o Lunguage arts 
- ---- a b ility to speak well 
- - --- study of speaking p writi g~ 
r eading 
- ·~ ·--~ ~ study of several languages 
m ... ~ •r-= the language of art 
36 .. Aptitude 
tendency 
1:n tere s t 
innate abiJ i ty 
lntelligence 
37 ,. At diomater 
.,.,.., ~ ~-'"'" measure of sound aves 
... ...,,~ ,.. ·- machine for testing hourir g 
·~ ·~-'"'"" machine for recordine.:; SC'un·~.:;. 
-"'~"'"~ an ~ pplause meter 
38 ., Se a t:vork 
-- · -~ proces8 o f making seats 
~., .. ~ ... · seating arrangement 
---YD work to kee p children b usy 
Dlanned self·· direc ti vo 
ac ti vi. t ies 
39 ~ Evaluation 
iJS timated valle of pr•operty 
·" '~ ..... = nc t of lowe!'ing prices 
... ,.~~""- numer•·ical e xpre s sion ot' value 
~ "" ·-=~- upprals:1l of progres s made 
40 ... Jon verb ~ 
-c - •m without ve rbs 
-·=·- , · not ea·d 
- ~~ - net written 
=···· ·· ·~= ·- ith('\ut w _ rds 
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